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Grading Task Force

November 30, 2006

Focus: Criterion-Referenced Grading
AGENDA

· Primary Resource: 
Ken O'Connor's "How to Grade for Learning" -- sections 1 and 2

· Grading practices that inhibit learning

· Linking grades to learning goals

· Criterion-based grading

· Establishing performance standards

· Next steps



Examining Case Studies (O’Connor)
· Case Study 1
· Case Study 2

· Cast Study 3

· Case Study 4

· Case Study 5

· Case Study 6

· Case Study 7

Practices that Inhibit Learning (O’Connor)
1. inconsistent grading scales

2. worshipping averages

3. using zeros

4. pattern of: assign, test, grade, teach

5. failing to match testing to teaching

6. ambushing students

7. suggesting that success is unlikely

8. practice “gotcha” teaching

9. grading first efforts

10. penalizing students for taking risks

11. failing to recognize measurement error

12. establishing inconsistent grading criteria

Use the reflection exercises that follow to stimulate discussions among staff.

Grading Reflection 1--Scales

1. What grading scale(s) do you follow?

2. Do you use more than one grading scale with your students?  If yes, for what purpose?

3. How do you explain your grading scale(s) to your students?

4. To what degree should teachers in the same grade level use the same grading scale?   … in the same school at different grade levels?






5. How would school-wide consistency among grading scales help students?





6. How does the grading scale report degree of understanding and skill in the standards?
7. Comments

Grading Reflection 2--Averages
1. Do you average numbers to achieve a final grade?









2. How does averaging performances communicate student achievement of skills and understandings?










3. If you do not compute averages to achieve a final grade, how do you arrive at a final grade?








4. Comments about averaging:

Grading Reflection 3--Zeros
1. Do you give zeros for incomplete work?






2. If not, how do you grade for incomplete work?






3. What message does a “zero” communicate?







4. How does a “zero” communicate achievement or attainment of a standard?








5. How do zeros impact averaging?





6. Comments on awarding zeros:

Grading Reflection 4--Patterns
Which pattern do you follow most often?

1. Pattern 1:  Teach content, test, grade, move on





2. Pattern 2: Assign, test, grade, teach content





3. Pattern 3: Award points, teach, test, subtract points, grade, move on





4. Pattern 4: Teach content, test, reteach content, retest, grade, move on





5. Pattern 5: Pretest, teach, test, grade, move on





6. Pattern 6: Teach rubric, teach content, self-test, test, revise, grade, move on





7. Other pattern that you tend to follow:

Grading Reflection 5—Testing-Teaching Match
1. To what degree do you pose “trick” questions to students in your tests? If so, for what purpose?






2. To what degree do you think that teachers should teach all material to be tested?






3. What steps do you take to align your assessments with your instruction?






4. What are the consequences to the student of an assessment that is not aligned with what has been taught?






5. Comments

Grading Reflection 6—Pop Quizzes
1. How often do you give “pop quizzes” to your students?






2. What is the value of pop quizzes to advance students’ learning?






3. What are some of the positive and negative consequences of pop quizzes?





4. How do pop quizzes serve to involve the student in the assessment/learning process?





5. Comments

Grading Reflection 7--Attainability
1. How do you know that your achievement objectives are attainable for all students?








2. What steps do you take to explain learning targets to your students?






3. How do you motivate all of your students to see themselves as being successful in attaining your objectives?






4. Comments

Grading Reflection 8--Secrecy
1. To what degree do you reveal the expected outcomes of your lessons, units or courses to your students?







2. What components of your curriculum do you keep “secret” from your students?  For what purpose(s)?







3. To what degree do you expect students to anticipate what and how you will assess them?







4. To what degree do you follow the “gotcha” philosophy by keeping certain expectations secret?






5. Comments

Grading Reflection 9—First Efforts
1. To what degree do you grade “first efforts?” Why or why not?





2. To what degree do you award “incompletes” to students?  Why or why not?






3. To what degree do you allow students to revise and resubmit their work? Why or why not?







4. To what degree do you allow students to retake assessments? Why or why not?


5. How do “redos” serve as tools for learning?





6. Comments

Grading Reflection 10—Risk-Taking
1. How do you grade students who take a risk and try something new—even though it may not meet your ultimate expectations?






2. What steps do you take to encourage students to try new things and provide the support they need to do new types of work?





3. How can low performance but creative thinking be appropriately graded?






4. Comments

Grading Reflection 11--Accuracy
1. To what degree are your grades an accurate reflection of student achievement?









2. To what degree do you employ differential weighting in your grading practice?








3. How would you rate the reliability of the scores you award your students?








4. What do you think should be the balance between highly accurate grades and rough estimates of student learning?





5. Comments

Grading Reflection 12--Criteria
1. How do you develop the criteria for your grades?






2. How often do you change or develop new criteria for grading?






3. How consistent is your grading criteria compared with other teachers?




4. To what extent do you use rubrics to assess student work?  How clear are the criteria in your rubrics?  How does clarity impact the usability of rubrics to advance student learning?

5. Comments

Examine and discuss the “Balance Report Card” components described below. To what degree is this balance reflected in your report card? To what degree do you use “two-part grading”?
Balanced Report Card

Linking Grades to Learning Goals

· Why is grading on different “methods” of assessment not an appropriate basis for grades, according to O’Connor?






· What are the barriers and benefits of moving toward a standards-based grading system?






· How can potential barriers be overcome?

Setting Performance Standards 

· Why are performance standards needed?






· How are performance standards developed in a school?





· Sometimes, report card committees reach a stalemate when it comes to labeling the levels of performance standards? What approach would you recommend for a committee to reach consensus?

· How can teachers use rubrics and performance standards with traditional percentage-based electronic grade books?




Standards-Based�Report Card





Name _________








Josh A. Student





Communicating Student Achievement





The primary purpose of grades.





If clear communication does not occur...then no other purposes can be met.





Clarity is needed about what “achievement” is.





What issue is revealed in the case study?�








How does the practice interfere or support communicating student achievement?





Process


Assessment of students using observation over time.


e.g.


Learning logs


Journals


Portfolios


Teacher observations





Product


Assessment tasks


e.g.


Performances


Presentations


Tests/assessments


Culminating demonstrations





Life Long Learning Skills


Enjoys learning


Questions/investigates


Participates in class


Works independently


Completes assignments


Cooperates with others


Respects others


Resolves conflicts


Attends regularly, punctual


Reflects and sets own goals





Achievement





Reporting Variables


(Desirable Behaviors)





Grading Variables


(Standards)





Report Card
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