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Multiple Assessments

What is assessment?

Why do we assess?
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Why do we need multiple assessments?

Methods for Targets

What are achievement targets?

What is Conceptual Understanding?

How do we use Critical Thinking Skills to understand relationships among concepts?

Matching Assessment Methods to Achievement Targets

	Achievement Targets
	Assessment Methods

	( CONCEPTS

1. The concepts are organizing ideas that are timeless, universal, abstract, broad, and are represented by one or two words 

( GENERALIZATIONS

2. The generalization is a statement of an important and significant relationship among two or more concepts that transfers across time and cultures.

Well-crafted Generalizations …

a. represent important learning.

b. lead to a significant understandings and represents the “big ideas” of the discipline or life. 

c. are non-obvious and cannot be understood by simply being stated.

d. are inferences that require inquiry and student “construction” (or confirmation) if they are to be understood.
	

	( PRODUCT TARGETS

3. The product targets clearly specify the valued culminating performance and/or artifacts that assess the depth of understanding of the unit’s generalizations and concepts. 

Well-crafted product targets …

a. are tangible products and artifacts that meet certain standards of quality 

b. provide concrete evidence of academic proficiency and deep understanding of essential concepts.

c. Skill – I replace the term “proficiency” with ability – because many view the term proficiency with criteria for performance – not skill – and this could be confusing.
	

	( REASONING TARGETS

4. The reasoning targets clearly specify the thinking processes we want students to demonstrate while using knowledge to create understanding and to solve problems.

a. Comparison

b. Classification

c. Abstraction

d. Error Analysis

e. Constructing Support

f. Decision-Making

g. Problem Solving

h. Invention

i. Induction

j. Deduction

k. Experimental Inquiry

l. Investigation

m. Analyzing Perspectives

n. Systems Analysis
	

	( KNOWLEDGE TARGETS

5. The knowledge targets clearly specify what it is that we want students to know in terms of substantive subject matter--facts, formulas, definitions and other declarative knowledge.
	

	( SKILL TARGETS

6. The skill targets clearly specify what students need to do – observable abilities in completing tasks, processes and procedures.
	

	( DISPOSITIONAL TARGETS

7. The dispositional targets clearly specify the development of appropriate student feelings, attitudes, self-confidence, interests, motivational intentions, habits of mind.
	


Examples of Generalizations (Enduring Understandings):

[Grade 5 – Conceptual Lens: Change and Conflict]

	The student will understand that:

A. Differing values and political beliefs can create conflict between individuals, groups, and institutions. (Culture)

B.  Perceptions of economic oppression can lead to conflict and revolt.  (Economics)

C. The physical environment is altered by human processes – planting, hunting, mining, and deforestation. (Geography)

D.  Government may evolve from social/economic/political conflict. (Government)

E.  In a democratic society, the government provides laws to protect the common good of the citizens.  (Government)

F. Citizenship carries responsibilities as well as rights.  (Government)

G.  Political documents often provide a system of justice.  (Government)

H.  Expanding nations may alter the values and beliefs of an existing culture.  (History)

I.  Population increases stress the resources of the physical environment.  (Geography)




Try an Example from Your Subject Area

List two or more concepts in a unit you will be teaching:

Write these concepts in a statement of relationship:  (An enduring idea you want your students to understand):

What product, performance or project do you want them to do to show this understanding?

What critical thinking skills will your student have to employ to complete their work to a proficient level?

Clear Performance Expectations

Criteria – why is there a need for performance criteria?



           Types of Rubrics

	
	Analytic
	Holistic

	Task-Specific


	
	

	Generalized


	
	

	Developmental


	
	


Benefits of Rubric Scoring

(
Rubric development requires that teachers think very clearly about what they mean by quality student work.

(
When developing rubrics, teachers reach common agreement around the attributes of good work --  so students benefit from more consistent, clear expectations and standards.

(
Students become more attuned with quality work. They have a clearer understanding of what the teacher is looking for.

(
When students help develop rubric criteria, their own learning of the skills and processes is enhanced.

(
Students can use rubrics to guide them through a project or assignment.

(
Students can use rubrics to self-assess and evaluate their own work.

(
Students can use rubrics to revise their own work and assist others in revising wor
Developing Rubrics

METHOD 1 (for performance assessments, products or constructed response items)

Step 1: 
Gather Samples of Student Performance

Step 2: 
a) Sort the Student Work into Groups – note the number of groups that 
occur naturally – this number will shape your rubric scale.



b) Write down reasons and characteristics of the groups of work

Step 3:
Cluster the reasons into “traits” or important dimensions of performance

Step 4: 
Write a value-neutral definition of each trait – and describe it as the 
“proficient” level of performance.

Step 5:
Find samples of performance that illustrate each score point on that trait 
and write descriptors of the criteria for each level of the scoring rubric.

Step 6: 
Continuously refine.



METHOD 2: (for culminating performance assessments, projects and products)

Step 1:
Look at the generalizations for the “unit” and describe a culminating 
task, performance or product that will demonstrate student understanding.

Step 2:
Study the performance task by listing all of the steps or phases students 
will need to complete to carry out the task.

Step 3:
Organize these steps into “traits.” Look at these traits to be sure they are 
in your achievement targets. This step helps keep your performance task valid.

Step 4:
For each trait, describe the criteria necessary for the performance to be “proficient.”

Step 5:
Determine the numerical scale you will be using for the performance. Will this performance make sense to organize into four levels of quality or proficiency – or does 3 levels make more sense? Do I have a consistent grading framework I need to use?

Step 6:
Describe the criteria for the other levels of the rubric – being sure each criterion is described at each level of proficiency.

Step 7:
Have an independent reviewer go through the rubric to help edit for clarity.

Step 8:
Use the rubric to teach your students about the project and your expectations. Make note of their questions – and revise the rubric for clarity where needed.

Multi-Trait Analytic Project Rubric

Example

Project: Students will complete Time Machine Interview Scenario. They will, in pairs, write and orally present two editorials – one as a colonist, and one as a present day 5th grader. In the editorials, students must explain the feelings of economic oppression and predict the conflicts that may arise.

	Scale
	Label
	Trait #1: Cooperation
	Trait #2: Organization
	Trait #3:  Critical Thinking
	Trait #4: Writing
	Trait #5: Oral Speaking

	Product Component
	
	Group Logs and Reflections
	Advanced Organizer (Graphic or Outline)
	Content of Written & Oral Editorial
	Written Editorial
	Oral Presentation

	4


	
	
	
	
	
	

	3


	
	
	
	
	
	

	2


	
	
	
	
	
	

	1


	
	
	
	
	
	


ACTIVITY

Think about the project or a product you are asking your students to complete. Work by yourself or with a fellow teacher to draft a rubric, paying particular attention to the trait of Critical Thinking. 

Multi-Trait Analytic Project Rubric

	Scale
	Label
	Trait #1:
	Trait #2:
	Trait #3:
	Trait #4:
	Trait #5:

	4


	
	
	
	
	
	

	3


	
	
	
	
	
	

	2


	
	
	
	
	
	

	1


	
	
	
	
	
	


Multi-Trait Analytic Project Rubric

	Scale
	Label
	Trait #1:
	Trait #2:
	Trait #3:
	Trait #4:
	Trait #5:

	4


	
	
	
	
	
	

	3


	
	
	
	
	
	

	2


	
	
	
	
	
	

	1
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 Clear Performance Expectations





DEFINITION (Arter & McTighe, 2001)


Performance Criteria:


Guidelines, rules, or principles by which student responses, products or performances are judged. They describe what to look for in student performances to judge quality.





DEFINITION (Arter & McTighe, 2001)


Rubric:


A particular format for criteria – the “written down” version of the criteria, with all points described and defined.





The best rubrics are worded in a way that covers the essence of what we, as teachers, look for when we’re judging quality, and they reflect the best thinking in the field as to what constitutes “good” performance.





Rubrics are best accompanied by examples (anchors) of products or performances to illustrate the various score points on the scale.
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